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1 | INTRODUCTION 
 

The integration of digital technologies into education has fundamentally transformed how knowledge is accessed, 
processed, and applied. Among these innovations, mobile devices—particularly smartphones and tablets—have evolved 
from peripheral tools into central learning platforms. Their portability, connectivity, and interactive capabilities allow 
students to engage with educational content anytime and anywhere, reshaping traditional classroom boundaries and 
expanding learner autonomy (Looi et al., 2010; Naveed et al., 2023). This transformation represents more than a shift in 
delivery medium; it signals a redefinition of how learning environments are designed, mediated, and experienced. Despite 
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widespread enthusiasm for mobile learning, questions remain concerning its genuine educational value and the conditions 
under which it yields measurable improvements in learning outcomes (Pedraja-Rejas et al., 2024). The theoretical 
rationale for mobile learning draws upon constructivist and sociocultural perspectives, both of which conceptualize 
learning as an active, situated, and socially mediated process (Vygotsky, 1978; Bruner, 1996). Mobile technologies extend 
these perspectives by enabling context-rich, participatory, and adaptive learning experiences that transcend physical 
classrooms. Through real-time feedback, multimodal representations, and interactive simulations, learners can explore 
complex ideas dynamically, thus bridging abstract understanding with experiential learning (Anuyahong & Pucharoen, 
2023; Al Farsi et al., 2024). 

However, technology alone does not guarantee meaningful learning. The pedagogical design governing how 
mobile tools are used—rather than the devices themselves—determines whether learning becomes transformative or 
merely more convenient (Sabri et al., 2024). Recent studies reveal that while mobile learning can enhance motivation, 
engagement, and learner independence, it can also introduce distractions, inequitable access, and cognitive overload 
(Naveed et al., 2023; Sarker et al., 2019). These contrasting findings underscore a critical issue: many institutions adopt 
mobile learning technologies based on assumptions of inherent effectiveness rather than empirical validation (Eden et al., 
2024). Consequently, technological enthusiasm often precedes systematic evaluation, leading to inflated expectations and 
inconsistent results. Over the past decade, empirical research on mobile learning has expanded rapidly, driven by advances 
in interactive applications, artificial intelligence, and connectivity (Alam & Mohanty, 2023; Guo et al., 2025). Yet, the 
literature remains fragmented, encompassing diverse disciplines and methodologies that complicate synthesis and 
generalization (Knežević et al., 2024). Many studies rely on self-reported data or short-term outcomes, limiting 
understanding of long-term effects such as knowledge retention and skill transfer (Yeung et al., 2021). Moreover, rapid 
technological evolution can render earlier findings obsolete as applications and learning ecosystems continue to advance 
(Faresta et al., 2024). 

A recurring challenge lies in the pedagogical integration of technology. Teachers often receive minimal 
institutional support in aligning mobile tools with curricular goals, leading to fragmented and novelty-driven 
implementations (Zhong et al., 2022). Effective integration requires deliberate coordination among technology, pedagogy, 
and assessment strategies (Sabri et al., 2024). Without such coherence, mobile learning risks becoming an isolated 
innovation rather than a sustainable instructional improvement. Nonetheless, growing evidence suggests that well-
designed interactive and adaptive mobile applications—such as simulations, augmented reality (AR), and intelligent 
tutoring systems—can enhance conceptual understanding, procedural fluency, and learner motivation when implemented 
purposefully (Ghoulam & Bouikhalene, 2024; Bharti et al., 2024). This study addresses these gaps by conducting a 
systematic review of empirical research published between 2015 and 2024 to examine how interactive mobile 
technologies influence learning outcomes across educational levels and disciplines. Specifically, it seeks to answer three 
guiding questions: (1) What types of interactive mobile technologies have been implemented in educational settings, and 
what learning outcomes do they target? (2) How effective are these technologies compared to traditional or alternative 
instructional approaches? (3) Which contextual and design factors contribute to or hinder their success? By synthesizing 
evidence across 78 studies, this review aims to clarify whether mobile learning provides genuine pedagogical value or 
merely temporary engagement gains. The purpose is not to advocate uncritically for technological adoption but to identify 
the conditions under which mobile learning can function as a purposeful, equitable, and sustainable educational approach. 
 

2 | BACKGROUND THEORY 
 

The theoretical foundations of mobile learning arise from the convergence of established learning theories 
and contemporary understandings of how technology mediates cognition and interaction. Rooted in constructivist 
and situated learning traditions, mobile learning posits that learners construct knowledge through active 
engagement and contextual interaction rather than passive reception (Bruner, 1996; Piaget, 1970). The mobility and 
connectivity of digital devices extend these principles by allowing learners to access, manipulate, and apply 
information across spatial and temporal boundaries, redefining when and where learning occurs (Looi et al., 2010; 
Anuyahong & Pucharoen, 2023). Constructivist theory emphasizes exploration, reflection, and self-regulation as 
pathways to meaningful learning. Mobile technologies enhance these processes by enabling students to collect 
authentic data, document observations, and test hypotheses in real contexts—for instance, through mobile sensors 
or AR-based applications that connect theory with experience (Faresta et al., 2024; Siswanto et al., 2025). Augmented 
and virtual reality tools help visualize abstract concepts—such as molecular interactions or physical systems—thus 
bridging cognitive and experiential understanding. From a pedagogical standpoint, mobile learning aligns with active 
and learner-centered instruction. Interactivity fosters autonomy and participation, while adaptive algorithms 
personalize learning trajectories to maintain optimal cognitive engagement (Guo et al., 2025; Sabri et al., 2024). 
However, overreliance on algorithmic adaptation may restrict inquiry or collaboration if teacher mediation and 
critical reflection are absent. Hence, effective mobile pedagogy must balance individual adaptation with collective 
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learning, aligning with sociocultural theory that views knowledge as co-constructed through social interaction 
(Vygotsky, 1978). Mobile platforms enable distributed collaboration and peer feedback, extending learning 
communities beyond classroom walls (Eden et al., 2024). Yet, evidence shows that such collaboration is effective 
only when guided by structured roles and formative feedback (Pedraja-Rejas et al., 2024). 

Cognitive load theory also informs the design of mobile learning environments. While multimodality can 
enhance comprehension, poor interface design or excessive stimuli can increase extraneous cognitive load and 
impede understanding (Yeung et al., 2021). Thus, instructional design must orchestrate visual, auditory, and 
interactive components strategically to optimize cognitive processing (Zhong et al., 2022). Complementary 
frameworks such as Technological Pedagogical Content Knowledge (TPACK) underscore that effective technology 
integration arises from the interplay between pedagogy, content, and digital affordances (Sabri et al., 2024). Without 
this alignment, mobile learning risks becoming a technological novelty devoid of instructional coherence. 
Synthesizing these perspectives, mobile learning theory integrates cognitive, social, and technological dimensions. 
Constructivism explains active meaning-making; sociocultural theory emphasizes collaboration and mediation; 
cognitive load theory addresses design constraints; and TPACK highlights the centrality of pedagogical alignment. 
Together, these frameworks affirm that the value of mobile learning lies not in devices themselves but in thoughtful, 
evidence-based instructional design that connects technology to purposeful educational practice (Alam & Mohanty, 
2023; Naveed et al., 2023). 

 

3 | METHOD 
 

This study employed a systematic review methodology to synthesize empirical evidence regarding the 
impact of interactive mobile technologies on learning outcomes. The review followed established standards for 
educational research synthesis, drawing procedural guidance from the Preferred Reporting Items for Systematic 
Reviews and Meta-Analyses (PRISMA) framework (Moher et al., 2009), adapted for the characteristics of educational 
technology studies. A comprehensive search was conducted across five major academic databases—ERIC, Web of 
Science, Scopus, IEEE Xplore, and Google Scholar—between January and March 2025. The search targeted peer-
reviewed studies published between 2015 and 2024 in English. Keywords were organized around three conceptual 
clusters: mobile learning (“mobile learning,” “m-learning,” “smartphone,” “tablet”), interactivity (“simulation,” 
“gamification,” “augmented reality”), and learning outcomes (“achievement,” “knowledge gain,” “skill development,” 
“problem solving”). Reference lists of prior reviews and relevant articles were manually screened to identify 
additional studies (Al Farsi et al., 2024; Pedraja-Rejas et al., 2024). Inclusion criteria required that each study:1. 
Examined the use of mobile technologies for educational purposes, 2. Included interactive elements beyond passive 
content delivery, 3.  Measured learning outcomes objectively, 4. Employed empirical research designs (experimental, 
quasi-experimental, or correlational); and 5. Was published in a peer-reviewed journal. 

Studies focusing solely on learner attitudes or acceptance were excluded (Naveed et al., 2023). Two 
independent reviewers screened titles, abstracts, and full texts for eligibility. Discrepancies were resolved through 
discussion or a third reviewer to ensure reliability. Methodological quality was evaluated using the Effective Public 
Health Practice Project (EPHPP) tool (Thomas et al., 2004), assessing sampling bias, study design, control of 
confounding variables, blinding, validity, and attrition rates. Each study received an overall rating of strong, 
moderate, or weak. Data extraction employed a standardized template recording bibliographic details, context, 
participants, type of technology, interactive features, instructional design, intervention duration, and outcome 
measures. Given heterogeneity across designs and instruments, a narrative synthesis approach was adopted rather 
than a quantitative meta-analysis (Yeung et al., 2021). This synthesis identified consistent patterns, divergent 
findings, and contextual moderators such as educational level, subject domain, and interactivity type. Potential 
sources of bias, particularly publication bias, were critically examined. All review decisions—including inclusion 
rationales, quality ratings, and analytical interpretations—were systematically documented to ensure transparency 
and reproducibility (Moher et al., 2009; Eden et al., 2024). Overall, this methodological approach balances breadth 
and rigor, generating a credible synthesis of how interactive mobile technologies influence learning in diverse 
educational contexts. 

 

4 | RESULTS AND DISCUSSION 
 
4.1 Results 

The systematic review identified a total of 2,847 records, of which 78 studies met the inclusion criteria after 
full-text screening. As summarized in Table 1, research on mobile learning has expanded substantially over the last 
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decade, with more than half of the included studies (55%) published between 2021 and 2024—a period marked 
by the global shift toward online and hybrid learning during the COVID-19 pandemic (Guo et al., 2025; Naveed et 
al., 2023). Higher education accounted for 54% of the total studies, followed by secondary education (23%) and 
professional learning (10%). STEM disciplines dominated (44%), reflecting their strong alignment with 
technology-based and experimentally oriented research designs (Siswanto et al., 2025; Faresta et al., 2024). 

 
Table 1. Distribution of Included Studies by Context and Period 

Category Subcategory Studies (n) Percentage (%) 
Publication Year 2015–2017 12 15.4 
 2018–2020 23 29.5 
 2021–2024 43 55.1 
Educational Level Primary 10 12.8 
 Secondary 18 23.1 
 Higher Education 42 53.8 
 Professional 8 10.3 
Subject Domain STEM 34 43.6 
 Language 16 20.5 
 Health 12 15.4 
 Social Sciences 9 11.5 
 Humanities 7 9.0 

 
Most studies adopted quasi-experimental designs (49%) and involved moderate sample sizes (60–200 
participants). Figure 1 depicts the sharp rise in research output after 2020, coinciding with intensified adoption of 
digital technologies for remote instruction (Sarker et al., 2019; Alam & Mohanty, 2023). 
 

 
Figure 1. Trends in Mobile Learning Research (2015–2024) 

 
Analysis of learning outcomes revealed consistently positive effects of mobile learning interventions. As 
summarized in Table 2, the strongest effects were found for motivation (median d = 0.68), followed by knowledge 
acquisition (median d = 0.52) and skill development (median d = 0.43). Smaller but significant effects were 
observed for problem-solving (median d = 0.38) and learning attitudes (median d = 0.54). 
 

Table 2. Effect Sizes by Learning Outcome 
Learning Outcome Studies (n) Median Effect Size (Cohen’s d) Significance (%) 
Knowledge Acquisition 71 0.52 81.7 
Skill Development 38 0.43 76.3 
Problem-Solving 27 0.38 66.7 
Motivation 38 0.68 89.4 
Learning Attitudes 31 0.54 87.1 

 
A comparison of interactive features showed that adaptive systems (d = 0.72) and simulation-based applications (d 
= 0.68) produced the highest and most consistent improvements, while augmented reality (d = 0.45) and 
gamification (d = 0.39) yielded more variable outcomes depending on instructional design quality (Pedraja-Rejas 
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et al., 2024; Ghoulam & Bouikhalene, 2024). 
 

Table 3. Effect Sizes by Interactive Feature 
Interactive Feature Studies (n) Median d Observed Trend 
Adaptive Systems 12 0.72 Consistent improvements across contexts 
Simulations 22 0.68 Strong results for conceptual understanding 
Augmented Reality 15 0.45 Effect depends on instructional design 
Gamification 14 0.39 Motivational gains, uneven cognitive impact 
Collaboration Tools 10 0.51 Effective with structured teacher guidance 

 
Overall, the evidence indicates moderate but meaningful learning gains when mobile technologies are 
pedagogically aligned, supported by educators, and embedded within the curriculum (Eden et al., 2024; Sabri et al., 
2024). 
 
4.2 Discussion 

The results demonstrate that interactive mobile learning provides measurable, though context-dependent, 
benefits for education. As illustrated in Figure 2, affective outcomes such as motivation and engagement 
consistently exceeded cognitive outcomes like problem-solving, suggesting that mobile learning’s primary strength 
lies in stimulating learner interest and persistence (Anuyahong & Pucharoen, 2023; Guo et al., 2025). 

 
Figure 2. Median Effect Sizes across Learning Dimensions 

 
This pattern supports the view that technology does not create entirely new modes of learning but rather amplifies 
existing pedagogical mechanisms—especially feedback loops, learner autonomy, and engagement (Naveed et al., 
2023; Yeung et al., 2021). Moderate effect sizes suggest that mobile learning complements rather than replaces 
traditional instruction. When integrated thoughtfully, it promotes active learning, reflection, and collaboration; 
when adopted superficially, it risks devolving into novelty-driven activity with limited educational value (Bharti et 
al., 2024). Teacher readiness and instructional coherence emerge as key moderators of effectiveness. As shown in 
Figure 3, interventions that included teacher training and curricular alignment achieved substantially higher 
learning gains than unstructured implementations (Eden et al., 2024; Sabri et al., 2024). 
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Figure 3. Moderating Factors Influencing Mobile Learning Effectiveness 

 
These findings reinforce that technology itself does not determine success; rather, its pedagogical integration, 
alignment with curriculum goals, and institutional support are decisive (Looi et al., 2010; Alam & Mohanty, 2023). 
The stronger outcomes in STEM and health disciplines reflect the natural fit between mobile simulations or 
visualization tools and the conceptual–procedural demands of these subjects (Faresta et al., 2024; Siswanto et al., 
2025). Conversely, humanities and social sciences require tools that foster critical reflection and sustained dialogue 
rather than rapid interaction. Limitations across studies—such as small sample sizes, limited control conditions, 
and short-term follow-ups—indicate a need for more rigorous and longitudinal research (Pedraja-Rejas et al., 2024; 
Naveed et al., 2023). Future investigations should explore how learner characteristics, technological affordances, 
and instructional design interact to shape learning outcomes. In sum, the findings suggest that mobile learning 
yields consistent, moderate benefits when pedagogically coherent and institutionally supported. Its potential lies 
not in technological novelty but in purposeful design that integrates interactivity, feedback, and mobility with 
enduring principles of learning. 
 

5 | CONCLUSIONS AND RECOMMENDATIONS 
 

This systematic review examined 78 empirical studies conducted between 2015 and 2024 to assess the 
influence of interactive mobile technologies on learning outcomes. The findings reveal that mobile learning 
generally produces moderate but meaningful improvements in knowledge acquisition, skill development, and 
learner motivation. The evidence confirms that mobile technologies are most effective when deliberately integrated 
into curricula and supported by trained educators who understand their pedagogical affordances and limitations 
(Al Farsi et al., 2024; Eden et al., 2024). Interactive features such as adaptive feedback and simulations demonstrate 
the highest consistency in improving conceptual and procedural learning, while gamification and augmented reality 
show variable results depending on instructional design and context (Pedraja-Rejas et al., 2024; Ghoulam & 
Bouikhalene, 2024). These results reaffirm a central principle in educational technology: effective learning arises 
from pedagogical intent and design, not from technology alone (Looi et al., 2010; Sabri et al., 2024). Mobile learning 
should therefore be regarded as a complementary enhancement, not a replacement for conventional instruction. 
The moderate effects observed across domains indicate that mobile tools primarily amplify engagement, feedback, 
and self-regulation rather than fundamentally transforming learning processes (Guo et al., 2025). When combined 
with active learning strategies, formative assessment, and collaborative interaction, mobile learning can bridge 
formal and informal learning spaces, fostering continuous and self-directed learning (Anuyahong & Pucharoen, 
2023). However, several limitations warrant attention. Most studies were of moderate methodological quality, with 
short intervention durations and limited control for confounding variables. Furthermore, the predominance of 
research from technologically advanced regions introduces geographical bias, leaving open questions about 
implementation in low-resource contexts (Dhamanti, 2025; Sarker et al., 2019). The overrepresentation of STEM 
and health disciplines also restricts generalizability to the humanities and social sciences. Based on this synthesis, 
the following recommendations are proposed: 

1. For Researchers – Future studies should extend beyond short-term interventions and include delayed post-
tests to evaluate knowledge retention and transfer. Mixed-methods approaches integrating quantitative 
outcomes with qualitative learner perspectives can offer more comprehensive insights into how mobile 
learning functions across settings (Naveed et al., 2023; Yeung et al., 2021). 

2. For Educators and Institutions – Teacher training should emphasize both technical proficiency and 
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pedagogical design—specifically, how interactivity, collaboration, and feedback can be integrated 
meaningfully into instruction (Sabri et al., 2024). 

3. For Policymakers – Institutions should adopt systematic frameworks for mobile learning integration that 
align with curriculum goals, assessment systems, and equity policies, ensuring stable technological 
infrastructure and equal access to prevent digital divides (Eden et al., 2024). 
In conclusion, the evidence supports a cautiously optimistic perspective toward mobile learning. When 

guided by sound pedagogy and institutional support, interactive mobile technologies can enhance educational 
effectiveness and inclusivity. The challenge ahead is not merely to adopt new tools but to cultivate the pedagogical 
and systemic conditions under which those tools can genuinely enrich the learning experience. Achieving this 
balance will determine whether mobile learning becomes a sustainable driver of equitable and transformative 
education in the digital era (Alam & Mohanty, 2023; Looi et al., 2010). 
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